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1. Curriculum Intent

As champions of our pupils' learning, we aim to nurture learners that think deeply,
try hard and care about their learning, knowing that making mistakes is a necessary
and important part of their learning journey.

Our curriculum is relevant, research-informed and designed with knowledge at its
heart. We recognise the key role that reading for pleasure plays in a child’s future
success so the rigorous teaching of reading, alongside regular exposure to high
guality texts places reading at the core of our text-rich curriculum. Our curriculum
ensures that our children receive their fair share of the rich cultural inheritance our
nation and our world affords. It aims to empower children with the knowledge they
are entitled to: knowledge that will nourish both them and the society of which they
are members. Our intention is that by developing values and cultural capital, our
children are suitably equipped to become interested and interesting adults.

The legacy of our curriculum is that every pupil chooses to be the difference. We
want all of our children to be ambitious for their futures and to have the desire, belief
and confidence to make the most of every learning opportunity so that by the time
they leave, they have the greatest number of choices and options open to them.

2. Legislation and Guidance

This policy reflects the requirements of the National Curriculum programmes of
study, which all maintained schools in England must teach.

It also reflects requirements for inclusion and equality as set out in the Special
Educational Needs and Disability Code of Practice 2014 and Equality Act 2010, and
refers to curriculum-related expectations of governing boards set out in the
Department for Education’s
https:/www.gov.uk/guidance/governance-in-maintained-schools



https://www.gov.uk/government/collections/national-curriculum
https://www.gov.uk/government/collections/national-curriculum
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
http://www.legislation.gov.uk/ukpga/2010/15/part/6/chapter/1
https://www.gov.uk/government/publications/governance-handbook
https://www.gov.uk/guidance/governance-in-maintained-schools

In addition, this policy acknowledges the requirements for promoting the learning
and development of children set out in the Early Years Foundation Stage (EYES)
statutory framework.

3. Roles and Responsibilities

3.1 The Governing Body

The Governing Board will monitor the effectiveness of this policy and hold the Head
Teacher to account for its implementation.

The Governing Board will also ensure that:

® A robust framework is in place for setting curriculum priorities and
aspirational targets

e Enough teaching time is provided for pupils to cover the National Curriculum
and other statutory requirements

e Proper provision is made for pupils with different abilities and needs, including
children with special educational needs (SEN)

® The school implements the relevant statutory assessment arrangements

e |t participates actively in decision-making about the breadth and balance of
the curriculum

3.2 Head Teacher
The Head Teacher is responsible for ensuring that this policy is adhered to, and that:

e Allrequired elements of the curriculum, and those subjects which the school
chooses to offer, have aims and objectives which reflect the aims of the school
and indicate how the needs of individual pupils will be met

e The amount of time provided for teaching the required elements of the
curriculum is adequate and is reviewed by the Governing Board

e Where appropriate, the individual needs of some pupils are met by
permanent or temporary disapplication from all or part of the National
Curriculum

e They manage requests to withdraw children from curriculum subjects, where
appropriate

e The school’s procedures for assessment meet all legal requirements

e The Governing Board is fully involved in decision-making processes that relate
to the breadth and balance of the curriculum

e The Governing Board is advised on whole-school targets in order to make
informed decisions

e Proper provision is in place for pupils with different abilities and needs,
including children with SEN

3.3 Subject Leaders
The role of the Subject Leader is to:

Provide a strategic lead and direction for the subject

Support and offer advice to colleagues on issues related to the subject
Monitor the quality of teaching and learning in that subject area
Provide efficient resource management for the subject.

The school gives Subject Leaders non-contact time, so that they can carry out the
necessary duties involved with their role. It is the role of each subject leader to keep


https://www.gov.uk/government/publications/early-years-foundation-stage-framework--2
https://www.gov.uk/government/publications/early-years-foundation-stage-framework--2

up to date with developments in their subject, at both national and local level. They
review the way the subject is taught in the school and plan for improvement. This
development planning links to whole-school objectives. Each Subject Leader reviews
the curriculum plans for their subject, ensures that there is full coverage of the
National Curriculum and ensures that progression is planned into schemes of work
and seen within books. All Subject Leaders work hard to provide a broad and
balanced curriculum which meets the needs of all learners including those with
special educational needs

3.4 Other staff
Other staff will ensure that the school curriculum is implemented in accordance with

this policy.

4. Organisation and planning

Curriculum Approach

At Winsor Primary School we offer a broad and balanced curriculum for all of our
learners. Our curriculum is designed with knowledge at its heart to ensure that
children develop a strong vocabulary base and understanding of the world. The
curriculum promotes long-term learning and we believe that progress means
knowing more and remembering more. We are developing a curriculum built on
current research regarding how memory works to ensure that children not only have
access to ‘the best that has been thought and said’ but are taught this in a way that
ensures children can remember the curriculum content in future years. We make
use of knowledge organisers (which are sent home regularly) to ensure children
know exactly which information is expected to be learned over the course of their
study in a particular subject. One of the central aims of the curriculum is to ensure
that our pupils are both “interesting and interested”. We want them to be
‘interesting’ to talk to, because they know a great deal about the world and
‘interested’ in finding out more. We understand that knowledge is ‘sticky’, in other
words, the more pupils know, the easier it is for them to know more. This is why we
place particular emphasis on children building rich webs of knowledge as they
progress through the curriculum. Parents can support this work through quizzing
children on the knowledge organisers regularly.

EYFS

Children in the Early Years Foundation Stage are taught the EYFS framework with an
emphasis on developing key skills, knowledge and understanding through direct
teaching and structured continuous provision.

See our EYFS policy for information on how our early years curriculum is delivered.
Subjects

More specific information about how our subjects are designed, delivered and
seguenced can be found in the Appendices - Subject Provisions

Spiritual, Moral, Social and Cultural development

Provision for the Spiritual, Moral, Social and Cultural (SMSC) development of our
children is embedded across the curriculum with many opportunities for the
children to experience the different aspects of this important area. Our varied
programme of enrichment activities make a significant contribution to this. Provision
3



is also made within the curriculum for the personal development of the children
which includes the important areas of health and emotional well being. We have
adopted the THRIVE Approach across the school which is a developmental approach
to working with children to address social and emotional needs and build resilience.

British Values
See our British Values statement.
Relationships and Health Education

See our RSHE Policy for more information about the Relationships, Health and Sex
Education at Winsor Primary School.

Planning

Long-term planning - Our yearly curriculum map indicates which subjects are
taught to which groups of children in which terms. Over each academic year, each
child has the opportunity to experience the full range of National Curriculum
subjects.

Medium-term planning - subject overviews ensure coverage of the curriculum for
each subject.

Short-term planning - Teachers write plans on a weekly or daily basis. We use these
to set out the learning objectives for each session and to identify what resources and
activities staff will use in the lesson.

Timetables

The school has a timetable with non-negotiable allocations for various aspects of the
curriculum, including English, Reading and Maths - please see the staff hand book
for more details

e English and Maths will be the focus of the morning sessions.

e Some subjects will be taught discretely in weekly sessions e.g. PSHE, RE, etc.

Teachers are free to arrange their afternoon timetables. Sometimes subjects and
activities might be ‘blocked’ or run over successive afternoons, to support pupils to
keep focussed on concepts or to consolidate skills and to allow practical work to flow.
Other areas might be dependent on hall/room bookings and happen at a regular
time each week.

Cultural Capital

Every child and family who joins Winsor will have their own knowledge and
experiences that will link to their culture and wider family. This might include:
languages, beliefs, traditions, cultural and family heritage, interests, travel and work.

Cultural capital is the accumulation of knowledge, behaviours, and skills that a child
can draw upon and which demonstrates their cultural awareness, knowledge and
competence; it is one of the key ingredients a pupil will draw upon to be successful in
society, their career and the world of work.

Our understanding of ‘knowledge and cultural capital’ is derived from the following
wording in the national curriculum: ‘It is the essential knowledge that pupils need to
be educated citizens, introducing them to the best that has been thought and said
and helping to engender an appreciation of human creativity and achievement.” *



At Winsor Primary School, children benefit from a flexible curriculum that builds on
what they understand and know already. We believe that exposure, not only to
culture but also to situations in which the children might not have previous
experiences of, is of paramount importance to their ongoing successes.

Gradually widening children’s experiences as they progress through school is an
important step in providing rich and engaging learning across the curriculum. We
plan carefully for children to have progressively richer experiences in nursery and
beyond. These include trips to the local park, shops and visits to places of worship,
museums, sports and music venues just to name a few.

Educational Visits

We aspire to organise at least one visit per term for each year group. The visits are
directly linked to our topic and at least one of the visits will be a visit to a place of
worship.

Currently, Year 5 pupils have the opportunity to take part in a 5 day residential visit to
Fairplay House.

Year 6 pupils have the opportunity to take part in a 5 day residential visit to
Naturebase in Wales.

5. Inclusion

Teachers set high expectations for all pupils. They will use appropriate assessment to
set ambitious targets and plan challenging work for all groups, including:

More able pupils

Pupils with low prior attainment

Pupils from disadvantaged backgrounds

Pupils with SEN

Pupils with English as an additional language (EAL)

Teachers will plan lessons so that pupils with SEN and/or disabilities can study every
National Curriculum subject, wherever possible, and ensure that there are no barriers
to every pupil achieving.

Teachers will also take account of the needs of pupils whose first language is not
English. Lessons will be planned so that teaching opportunities help pupils to
develop their English, and to support pupils to take part in all subjects.

Further information can be found in our statement of equality information and
objectives, and in our SEN policy.
Monitoring arrangemen

Governors monitor coverage of National Curriculum subjects and compliance with
other statutory requirements through:

e Subject Leader reports to Governors
e Link Governor Visits
e Head Teacher’'s Report

Subject Leaders monitor the way their subject is taught throughout the school by:



Planning scrutinies

Learning walks

Book scrutinies

Pupil Voice surveys/interviews

Subject Leaders also have responsibility for monitoring the way in which resources
are stored and managed.

This policy will be reviewed every three years by the School Improvement and

Curriculum Committee. At every review, the policy will be shared with the full
Governing Board.

7. Links with other policies
This policy links to the following policies and procedures:
EYFS policy
Assessment policy
SEN policy and information report
Equality information and objectives
British Values Statement

RSHE Policy

Appendix 1- Art



Art
‘Creativity takes courage’
Henri Matisse

Intent

Art is an integral part of our balanced curriculum as it is a vehicle for creativity and
individual expression and provides opportunities for collaboration. It should inspire
pupils’ wonderment about different artists, styles and mediumes.

High quality teaching at Winsor should equip the pupils to be able to produce high
guality work that has taken on a particular style along with the ability to evaluate
their own work and the artist’'s work. By using an array of artists, pupils should be
familiar with a plethora of art forms which include drawing, painting, collage,
textiles, sculpting and digital media. Pupils will also study artists from diverse
backgrounds and those who create both traditional and modern art. Deeper
discussions about these artists, their styles and their backgrounds will evoke
curiosity, creativity and a further yearn for knowledge about the subject.

Aims and objectives of National Curriculum
https://Mwww.gov.uk/government/publications/national-curriculum-in-england-art-a
nd-design-programmes-of-study

Implementation

Our Art curriculum is designed carefully to ensure all pupils are able to revisit and
develop skills they have practised previously as well as have access to learning
about artists from a range of backgrounds and time periods. Pupils embark on
their art journey from EYFS to Year 6 through which they learn a multitude of skills,
techniques and key vocabulary.

EYFS:

Pupils in EYFS explore a range of materials through both child initiated and adult
directed activities. Pupils have the chance to delve into different textures,
movement, senses, media and materials. They also have the opportunity to gain
knowledge about different genres of art and then manipulate these styles to
create their own works of art. Pupils explore a range of colours and also the ability
to use some simple tools and techniques appropriately.

Key stage .

Pupils are taught initial skills and techniques needed to adapt artists’ work. Key
vocabulary, terms and knowledge is introduced to the pupils. They begin by using
different mediums to create art pieces for the following categories of art: sculpture,
collage, pastels, drawing, painting and sculpting. These are then mastered each
year, per term until Year 6.

Key stage 2:

Pupils are taught and supported to master their skills and techniques which they
have been adding to each year. The focus of this Key Stage is to hone control of
their use of materials and to increase creativity with the embedded knowledge of
varying art forms and designs.



https://www.gov.uk/government/publications/national-curriculum-in-england-art-and-design-programmes-of-study
https://www.gov.uk/government/publications/national-curriculum-in-england-art-and-design-programmes-of-study

Impact

The impact of the curriculum and quality of teaching and learning would be seen
through the progress and attainment of the pupils as their knowledge and skills
develop over time.

Teachers use the relevant skills ladder for their year group to assess pupil work.

Subject leaders also monitor impact through the use of learning walks, work
scrutiny, and staff and pupil voice.

Curriculum diversity

Our art curriculum promotes diversity through the teaching of artists from a range
of different backgrounds and time periods.

Appendix 2 - Computing

Computing
‘Computers are incredibly fast, accurate and stupid; humans are incredibly slow,
inaccurate and brilliant; together they are powerful beyond imagination.”
Albert Einstein

Intent

Through our computing curriculum we aim to give our pupils the knowledge and
skills that will enable them to embrace and utilise new technology in a socially
responsible and safe way. We aim to prepare our learners for their future by
providing rich, deep learning experiences that balance all the aspects of
computing, support their creativity, and give them the opportunities to gain
knowledge and to develop skills that will equip them for an ever changing digital
work. We want children to become autonomous and independent users of
technology and by the time they leave Winsor, children will have gained key
knowledge and skills in the three main areas of the computing curriculum:
computer science (programming and understanding how digital systems work),
information technology (using computer systems to store, retrieve and send
information) and digital literacy (evaluating digital content and using technology
safely and respectfully).

Aims and objectives of National Curriculum
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attac
hment data/file/239033/PRIMARY national curriculum - Computing.pdf

Implementation

Computing is taught within weekly lessons as we believe regular practice is key to
developing digital literacy. Currently, teachers use a combination of Rising stars
‘Switched on Computing” scheme of work alongside units taken from the National
Centre for Computing Education.

EYFS
Provision is exposed to the understanding of internet safety as they explore the
world around them and how technology is an everyday part of their learning and



https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/239033/PRIMARY_national_curriculum_-_Computing.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/239033/PRIMARY_national_curriculum_-_Computing.pdf

understanding of the world.

Key stage 1

In Key stage 1 children will learn to understand what algorithms are; how they are
implemented as programs on digital devices; and that programs execute by
following precise and unambiguous instructions. They will be taught to create and
debug simple programs and use logical reasoning to predict the behaviour of
simple programs. They will be shown how to use a range of technology
purposefully to create, organise, store, manipulate and retrieve digital content as
well as recognise common uses of information technology beyond school. They
will be taught to use technology safely and respectfully, keeping personal
information private; identify where to go for help and support when they have
concerns about content or contact on the internet or other online technologies.

Key stage 2

In Key Stage 2 children will design, write and debug programs that accomplish
specific goals, including controlling or simulating physical systems; solve problems
by decomposing them into smaller parts. They will use sequence, selection, and
repetition in programs, use logical reasoning to explain how some simple
algorithms work and correct errors in algorithms and programs. Children will be
taught to understand computer networks, including the internet, and the
opportunities they offer for communication and collaboration. They will use search
technologies effectively, learn to appreciate how results are selected and ranked,
and be discerning in evaluating digital content. Children will be taught to select,
use and combine a variety of software (including internet services) on a range of
digital devices to create a range of programs, systems and content that accomplish
given goals. They will use technology safely, respectfully and responsibly; recognise
acceptable/unacceptable behaviour; identify a range of ways to report concerns
about content and contact.

Health and Safety

The school takes Health and Safety very seriously and is aware of the health and
safety issues surrounding children’s use of ICT. We ensure that pupils have a safe
environment in which to learn. We ensure effective filters are in place to safeguard
pupils.

As such, we will ensure that:

-All fixed and portable appliances in school are tested by an approved contractor
every twelve months.

-Damaged equipment is reported to the computing leaders and office manager
who will arrange for repair or disposal.

-Online-safety is taught through the units taught each term by class teachers,
outside agencies and Internet safety day is promoted annually.

-There is also a link on our school website to direct parents to further information
on how to keep children safe online.

-Children learn about rights and responsibilities when using the Internet.

Impact

The impact of the curriculum and quality of teaching and learning ensures that
when children leave Winsor Primary School, they are competent and safe users of
ICT with an understanding of how technology works. The quality of learning is
evident on Google classroom, a digital platform where children can share and
evaluate their own work.

Assessment - Progression is monitored through the use of assessments at the end




of each unit and via teacher assessment throughout the teaching and learning of
the units.

Subject leaders also monitor impact through the use of learning walks, work
scrutiny, and staff and pupil voice.

Appendix 3 - DT

Design and Technology
“Design is intelligence made visible.”
Alina Wheeler

Intent

Our design and technology lessons encourage the designing and making of
products to solve real and relevant problems. Our pupils learn to select from and
use a wide range of materials and components, including construction materials,
textiles and ingredients, according to their characteristics. Our cooking lessons
teach the principles of nutrition and our pupils learn how to prepare and make a
wide variety of simple recipes. They understand where our food comes from and
how it is grown.

Aims and objectives of National Curriculum
https://www.gov.uk/government/publications/national-curriculum-in-england-art-a

nd-design-programmes-of-study

Implementation

EYFS

The early learning goals for Expressive Arts and Design indicate what children
should know, understand and be able to do by the end of the reception year. A
significant proportion of this learning is delivered through high quality D&T
experiences and activities, enabling children to ‘safely use and explore a variety of
materials, tools and techniques, experimenting with colour, design, texture, form
and function’ and ‘use what they have learnt about media and materials in original
ways, thinking about uses and purposes’. Children make sense of their
environment through exploration and adults use these opportunities as learning
curves to enable children to learn. Simple reconstruction or placing playing
equipment is a start of the designing process. Children can select from a range of
objects and cut, shape, join or build to form basic structures choosing from a wide
variety of materials. D&T also makes an important contribution to young children’s
learning across the remaining six areas of the EYFS framework, including
Understanding the World, Physical Development, Literacy, Mathematics, Personal,
Social and Emotional Development, and Communication and Language.

Key Stage 1
DT is taught mostly as a block using our revamped Winsor DT overviews derived

from the National Curriculum. Teachers plan lessons that enable pupils to
experience using a range of materials through which they can design purposeful,
functional and appealing products that can be used as part of everyday life.
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Through exploring and evaluating a range of existing products, children can
evaluate their ideas and products against their design criteria. Teachers use
‘Projects on a page’ as lesson guides to plan and execute purposeful lessons. They
are encouraged to be curious and ask questions and pupils begin to develop their
understanding of technological ideas. Pupils are explicitly taught key vocabulary
and every lesson includes time for evaluating their product and making them
stronger and more stable, and applying other mechanisms to make their
structures work more efficiently, like pulleys, rollers, wheels, etc. Lessons are
resourced using videos, visuals and physical materials. Additionally, pupils are
taught how to cook using simple and healthy recipes. They are taught how to use
basic skills of cutting, grating, peeling, mixing, etc. During cooking lessons, pupils
use proper equipment like sharp knives and cooking hobs to experience mixing
ingredients that would eventually be a tasty dish to enjoy. They evaluate their
recipes and methods afterwards. Pupils also learn about food sources and origins.

Key Stage 2
DT is taught in a block so that pupils can see their daily progress and work

systematically to evaluate, redesign and construct their structures. Pupils are
taught to use research and develop a designing criteria to inform their initial
process to design innovative, functional and appealing products that are
purposeful and aimed at improving a particular part of their surroundings like,
personalised photo frames, chairs ,etc. Pupils are guided through a process which
is carefully planned using ‘Projects on a page’ lesson plans. The process includes
generating, modelling and communicating their ideas through discussions,
annotated sketches and diagrams and prototypes before selecting from a range of
materials and components, textiles and ingredients to complete their final
structures or products. They are taught to use a wider range of tools and
equipment to perform practical tasks like cutting, sawing, hammering, joining and
finishing with as much perfection as possible. During cooking lessons, pupils
experience how to combine ingredients to make food, and explore ideas about the
ingredients they use, protein substitutes and vegan meals. During these lessons,
they are taught to understand seasonality and know where and how a variety of
ingredients are grown, reared, caught and processed. They also have the
opportunity to grow vegetables and fruit in our own Winsor gardens. Pupils also
explore and design ways of putting components of a meal together, like rice and
curry, or bake bread and chop salad, mixing the sauce, etc. Pupils also learn to
design and program, monitor and control products using their understanding and
knowledge of ICT.

Health and Safety

When planning, teachers will anticipate likely safety issues in DT lessons. Teachers
explain the reasons for safety measures and discuss any implications with the
children. Children should always be encouraged to consider safety for themselves,
others, the environment and the resources they use, when undertaking practical
tasks such as cooking, sawing, hammering and joining and gardening. For cooking
purposes, teachers will follow the cooking risk assessment that is specially
designed in line with the school policies and ensure allergies are considered.

For specific guidance about safety in DT, teachers will refer to the D&T publication
‘Make it Safe! - Health and SAfety guidance for the teaching of Design and
Technology in primary schools' which is stored in the DT folder on the drive.

Impact
The impact of the curriculum and quality of teaching and learning can be judged




by the progress and attainment of the pupils as their knowledge and skills develop
over time.

Teachers assess pupil progress throughout the process of designing and creating
and the final outcome in a variety of ways, such as questioning, reviewing written
work like sketches, completed prototypes, observing pupils during practical tasks
and reading pupils' learning reviews. At the end of each DT unit, pupils complete
an evaluation of the whole process which supports teachers with making their
assessments.

Subject leaders also monitor impact through the use of learning walks, work
scrutiny, and staff and pupil voice.

Appendix 4 - Geography

Geography
“The study of geography is about more than just memorising places on a map. It's
about understanding the complexity of our world, appreciating the diversity of
cultures that exist across continents. And in the end, it's about using all that
knowledge to help bridge divides and bring people together.”
Barack Obama

Intent

A high-quality geography education should inspire in pupils a curiosity and
fascination about the world and its people that will remain with them for the rest
of their lives. Teaching should equip pupils with knowledge about diverse places,
people, resources and natural and human environments, together with a deep
understanding of the Earth's key physical and human processes.

As pupils progress, their growing knowledge about the world should help them to
deepen their understanding of the interaction between physical and human
processes, and of the formation and use of landscapes and environments.
Geographical knowledge, understanding and skills provide the frameworks and
approaches that explain how the Earth’s features at different scales are shaped,
interconnected and change over time.

Geography at Winsor will provide children with a deeper cultural understanding
and equip them to be more socially and environmentally sensitive, making them
better informed and more responsible citizens.

Aims and objectives of National Curriculum
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attac
hment_data/file/239044/PRIMARY_national_curriculum_-_Geoaraphy.pdf

Implementation

Children first encounter key geographical concepts, vocabulary and knowledge in
EYFS where they begin to develop their understanding of the world around them
by exploring, observing and finding out about people, places, technology and the
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environment.

This knowledge is revisited and built upon in KS1 where pupils learn about where
they live, how other people live in different parts of the United Kingdom and in
different countries, and develop their understanding of a range of geographical
vocabulary and concepts. Children also experience basic geographical field work
and practice using and creating maps.

In KS2, Geography is taught using the ‘Reach Curriculum’. The topics are designed
to incorporate fundamental geographical knowledge and skills, creating a firm
foundation in the subject for the children to build upon in the future. In each unit,
children will explore the impact the environment has on people, and the impact
people have on their environment. A range of units are covered including: rivers,
settlements, globalisation, and energy and sustainability. In Year 6, children are
introduced to geographical fiel[dwork and research.

Impact

The impact of the curriculum and quality of teaching and learning would be seen
through the progress and attainment of the pupils as their knowledge and skills
develop over time.

Pupil understanding and progress is assessed after each unit by the teacher who
will use pupil work, quizzes and key unit questions inform their assessment.

Subject leaders also monitor impact through the use of learning walks, work
scrutiny, and staff and pupil voice.

Curriculum diversity
Our geography curriculum promotes diversity through its exploration of different
cultures and places around the world.

Appendix 5 - History

History
“Those who do not remember the past are condemned to repeat it.”
George Santayana

Intent

A high-quality history education will help pupils gain a coherent knowledge and
understanding of Britain's past and that of the wider world. It should inspire pupils’
curiosity to know more about the past. Teaching should equip pupils to ask
perceptive questions, think critically, weigh evidence, sift arguments, and develop
perspective and judgement. History helps pupils to understand the complexity of
people’s lives, the process of change, the diversity of societies and relationships
between different groups, as well as their own identity and the challenges of their
time.

History at Winsor will equip children to be active, tolerant, informed citizens who
are able to take part in wider discussions about our past, present and future. It will
provide them with a deeper and richer cultural understanding, an enjoyment and
fascination for life, and with the base knowledge and skills needed to become
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potential future historians.

Aims and objectives of National Curriculum
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attac
hment_data/file/239035/PRIMARY_national_curriculum_-_Historyv.pdf

Implementation

Our History curriculum is carefully sequenced, continually revisiting and building
upon children’s previous learning so that they gain an increasingly sophisticated
understanding of the subject. From EYFS to Year 6, the History topics taught have
been selected to introduce our pupils to foundational knowledge, vocabulary and
concepts, and to develop a fascination and excitement for the subject and the
wider world.

Children are first introduced to historical concepts, vocabulary and knowledge in
EYFS and KSI. They begin by considering the history of their families and locality,
and soon progress onto learning about significant historical figures and events
such as Queen Victoria and the Great Fire of London. Pupils are taught to ask
guestions about the past, and begin to develop an understanding of some abstract
historical concepts such as ‘monarchy’ and ‘civilisation’.

In KS2, the History Curriculum builds upon the knowledge and experiences of KSI.
Pupils from Year 3 to Year 6 use the ‘Reach Curriculum’ booklets to structure their
learning. They explore the history of the British Isles from the Stone Age to post-
World War 2, as well as learning about other non-European cultures such as the
Benin Kingdom of West Africa and the Shang Dynasty of China. The disciplinary
skills of history such as source analysis, interpretation, perspective, continuity and
change are all explicitly taught and practised.

Impact

The impact of the curriculum and quality of teaching and learning would be seen
through the progress and attainment of the pupils as their knowledge and skills
develop over time.

Pupil understanding and progress is assessed after each unit by the teacher who
will use pupil work, quizzes and key unit questions inform their assessment.

Subject leaders also monitor impact through the use of learning walks, work
scrutiny, and staff and pupil voice.

Curriculum diversity
Our history curriculum promotes diversity through its exploration of a variety
non-european civilisations throughout history.

As they learn British history, children are also introduced to a diverse range of
historical figures including and learn about the impact different groups have had
on Britain.

Appendix 6 - Maths
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Maths
"If you can't explain it simply, you don't understand it well enough."
Albert Einstein

Intent

At Winsor we approach Mathematics with a ‘teaching for mastery’ approach.
Planning from this mindset, means we teach Maths with the intention of pupils
acquiring a deep, long-term, secure and adaptable understanding of the
subject. We intend to enable the children to be fluent mathematicians who can
both reason, problem solve and make connections within maths.

Aims and objectives of National Curriculum

Mathematics programmes of study: key stages1and 2

Implementation

EYES
In EYFS there is a strong focus on developing children’s mathematical curiosity. We

recognise the importance of early number sense and therefore the EYFS
environment is set up with a variety of learning areas, many of which help to
develop early mathematical skills, and mathematics is embedded throughout the
daily routine wherever possible. Through playing and exploring; active learning;
and creating and thinking critically, our EYFS children are constantly investigating
and experiencing the world around them. Our reception children have four
45-minute maths focused lessons per week following the White Rose Reception
scheme of learning.

Key stage1&2
From years 1- 6 Maths is taught daily. Lessons are carefully planned with a ‘retrieval

practise’ or ‘counting’ starter to allow children to rehearse and practise previously
learned concepts to avoid the ‘forgetting curve’ effect. Lessons throughout the
year follow our Winsor curriculum overviews which have been adapted into a
coherent learning journey for our pupils based on the ‘White Rose’ schemes of
learning (SOL).

Teachers will use White Rose SOL to ensure lessons progress with small steps in
order to build a strong understanding throughout each teaching unit. The three
strands of the Maths curriculum: fluency, reasoning and problem solving, are
woven through each lesson and are not taught as stand alone skills. As teachers,
we ensure connections are explicitly taught through modelling. The children are
able to answer questions and explain their thinking in maths, as appropriate
mathematical language is modelled and embedded throughout the teaching.

In order to meet the needs of all learners, a CPA approach is adopted through both
key stages; through the use of concrete and pictorial representations learners will
build a strong conceptual understanding of mathematical concepts. Lesson tasks
and activities are carefully planned to meet the needs of all learners too as they are
designed with micro-progression.
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Health and Safety

When using manipulatives with younger children and those with specific SEN
adults working with them should ensure the manipulative of choice is appropriate
and does not pose a choking hazard.

Impact

The impact of the curriculum and quality of teaching and learning would be seen
through the progress and attainment of the pupils as their knowledge and skills
develop over time.

Maths is assessed in a variety of ways. First, and arguably the most important, is
through live formative assessment and instant feedback during lessons. By use of
guestioning and AFL strategies teachers can assess understanding, assess gaps
and adjust teaching and support accordingly. Teachers will also live-mark during
maths lessons to address any misconceptions effectively during the lesson.
Children will assess themselves during the lessons by the process of self-marking
and teacher’s will respond to this accordingly (see feedback policy

B Marking and Feedback Policy 2019.doc .)

Secondly, following the completion of a White Rose block of teaching teachers will
administer the complementary White Rose End of Unit assessment to track the
progress of children. These assessments will inform future planning and any
intervention needed.

Finally, each term (Autumn, Spring & Summer) the attainment in Maths is
measured through NFER assessments to obtain a standardised score which can be
compared and monitored against previously obtained data.

Subject leaders also monitor impact through the use of learning walks, work
scrutiny, and staff and pupil voice.

Appendix 7 - MFL

Modern Foreign Languages
"If you talk to a man in a language he understands, that goes to his head. If
you talk to him in his own language, that goes to his heart."
Nelson Mandela

Intent

Our MFL curriculum is designed to provide excitement, enjoyment, challenge and
to equip children with a positive attitude to language learning. The skills,
knowledge and understanding gained in learning a foreign language make a
major contribution to the development of children’s ability to express themselves
and gain an understanding of their own culture and those of others. We seek to
enable children to draw upon their own language learning skKills, if they have
acquired another language and to be able to recognise similarities and differences
in all the languages they use. We seek to enable pupils leaving us at the end of
Year 6 to be confident in their French oral communication and ready to embark on
the study of new languages in their secondary school.

Aims and objectives of National Curriculum
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/a
ttachment data/file/239042/PRIMARY_national curriculum - Languages.pdf
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Implementation

Key Stage 2 French is taught weekly by the class teachers. In addition to the
weekly lesson there are opportunities to complete follow up activities. These
additional activities allow them to re-visit and deepen their learning with
structured language tasks that practise retrieval, improve retention and
embed learning in long-term memory

We teach three core strands of essential knowledge:

1. Phonics - the key components of the sound-writing relationship
2. Vocabulary - a set of the most frequently used words
3. Grammar - the essential building blocks required to create simple

sentences independently (including gender of nouns, singular and plural
forms, adjectives (place and agreement), and the conjugation of key verbs.

Key stage 2 French is taught weekly by a dedicated MFL teacher. The lessons start
with a retrieval practice to recall prior knowledge by using games, quizzes etc.
Lessons are resourced through the use of interactive activities such as pelmanism
games, short video clips, short texts and flash cards. During lessons children work
independently, collaboratively either in groups or pairs or as a whole class.

French is taught twice weekly by the class teachers using an online platform. The
children start with a retrieval practice to recall prior knowledge. New vocabulary
and grammar are taught using the online platform.

Impact

The teaching of French should allow the children to develop their linguistic
and communicative competence. It enables them to extend their knowledge
of how language works and allows them to explore similarities and differences
between French, English and any of the languages our EAL speakers may use.

Progress and attainment is monitored through ongoing formative assessment
and an end of term summative assessment.

The subject leader monitors the impact through book looks, staff and pupil
voice and data from the assessments.

Progress and attainment of pupils is monitored through ongoing assessment
which is carried out using games within the class via questioning and completing
activities. As the learning units build upon previous knowledge, the children’s
ability to express themselves in a range of scenarios should be apparent.

Assessment - Assessment at the end of each unit is carried out via the online

platform.

Subject leaders also monitor impact through the use of learning walks, work
scrutiny, and staff and pupil voice.

Appendix 8 - Music
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Music
‘Music and rhythm find their ways into the secret places of the soul’
Plato

Intent

Pupils will learn that music is a universal language that is filled with creativity. We
intend to make music an enjoyable and inspiring lesson which enhances a pupil’s
musical abilities and creativity. We encourage pupils to develop their musical
talents by exposing them to a variety of different music to prepare them in
readiness for secondary school. Our high quality lessons enable children to
understand rhythm, beats, volume, pitch and tone by singing songs and playing a
range of musical instruments. We aim to bring out their love for music.

Aims and objectives of National Curriculum
https://www.gov.uk/government/publications/national-curriculum-in-england-mus
ic-programmes-of-study/national-curriculum-in-england-music-programmes-of-st

udy

Implementation
EYFS

Our pupils develop a love for music from as early as EYFS through pupil initiated
and teacher directed playing with sounds through activities which allow them to
appreciate different sounds, beats, tones and rhythms. This can be through the use
of instruments or sounds created without the use of instruments such as clapping.

Key stage 1and Key stage 2

As pupils progress with their knowledge of music, they develop a critical
engagement for the subject which allows them to listen to music and appreciate
the different aspects needed to compose a piece. The Charanga scheme of work is
used from Years 1 - 6 to allow children to experience an array of different music
genres. Charanga provides a multitude of opportunities to build on skills for young
musicians and singers. Each Year group focuses on the use of a single instrument
on a termly basis to acquire the skills needed to compose musical pieces with that
instrument. Lessons also incorporate teaching the reading of musical notation and
singing. Opportunities are taken to perform to the class, in whole school
assemblies and to parents. Further opportunities are offered to Key Stage 2 pupils
who are able to take musical instruments home and learn them after school.

Impact

The impact of the curriculum and quality of teaching and learning would be seen
through the progress and attainment of the pupils as their knowledge and skills
develop over time.

Assessment is carried out by the in- house music teacher on a termly basis.

Subject leaders also monitor impact through the use of learning walks, work
scrutiny, and staff and pupil voice.

Curriculum diversity
Our Music curriculum promotes diversity by incorporating the studying of musical
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artists from a varied range of backgrounds and communities as well as time
periods.

Appendix 9 - Physical Education

Physical Education
“Don’t limit your challenges, challenge your limits.”
Jerry Dunn

Intent

Our Physical Education curriculum is designed to inspire children to become
lifelong exercise enthusiasts with healthy habits. We intend to enhance children to
progress physically, socially, cognitively and emotionally as part of the whole child
development building their competence and resilience to persevere whether itis a
new or existing skill or sport. Through a fun and meaningful approach, we aim to
promote opportunities for children to compete in sports and other activities
helping them to embed values such as respect and collaboration in order to be
successful in future.

Aims and objectives of National Curriculum
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attac
hment_data/file/239040/PRIMARY_national_curriculum_-_Physical_education.pdf

Implementation

EYFS

PE is taught by a specialist PE teacher. We use the Complete PE scheme of work
and through fun sessions we enhance curiosity about how our body moves,
exploring the fundamental movements like, running, jumping, throwing and
catching as well as balance and coordination. Children are also guided to
formulate their understanding about taking turns and playing by the rules.

Key stage 1
PE is taught twice a week where class teachers are supported by a specialist PE

teacher. We use the Complete PE scheme of work where clear skills and
knowledge progression ensures children meet the criteria of the National
Curriculum. Our program includes a variety of sports experiences that promotes
opportunities for children to develop their fundamental movements and
combination of skills. Through competitive or co-operate challenges children learn
how to apply simple principles of attacking and defending crucial for their
successful participation in team games.

Key stage 2

Similar to KSI, children enjoy two PE sessions per week where class teachers are
supported by a specialist PE teacher. We use the Complete PE scheme of work
where clear skills and knowledge progression ensures children meet the criteria of
the National Curriculum. In KS2 children consolidate their fundamental
movements and they start to develop their critical thinking about themselves and
others, being able to evaluate and recognise success along with suggesting ways
for improvement, particularly in athletics or gymnastics. Children experience a vast
range of invasion, striking & fielding or net & wall games in a more competitive way
which allows them to develop a broader range of skills and tactics. They also take
part in outdoor activities collaborating and communicating to overcome the
challenges.
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Health and Safety - PE
Safety should be paramount when planning PE activities. The following guidelines
should be referred to by all teachers when planning their PE curriculum:

Safety aspects should be considered with the children prior to the task. Children
should develop their own abilities to assess risks.

Non-participation

- Safety Practice in Swimming (LEA)
- Safe Practice in Physical Education (2012 BAALPE)
- Safety in Outdoor Education (LEA)

First aid equipment should be available (Medical Room) and staff should know
what to do and who to call for assistance in the event of an accident
(designated first aider). Inhalers for children suffering from asthma must be
readily accessible and brought to lessons.

Regular checks should be made on all equipment. The subject leader should

make frequent visual checks for wear and tear and security of major items, and

all staff should be responsible for reporting to the subject leader when any
items need replacing or repairing. Any items constituted a danger should be
taken out of use immediately.

In order to minimise these risks all staff and children in PE lessons are required

to take note of the following:

1. All lessons are planned following a clear progression of developing skills and
take into account the age, abilities and special needs of the class;

2. Children should be made aware, understand and follow all safety
requirements related to the use of specific equipment, appropriate clothing
and the following of instructions when in a lesson.

3. Children should be taught how to move and use apparatus safely under
supervision of a teacher or responsible adult.

4. All large items of PE equipment are inspected annually by an independent
safety officer under a contractual agreement.

5. Children should understand the safety risks involved in wearing
inappropriate clothing, footwear or jewellery.

6. Children should be made aware of safe practice when undertaking any PE
activity (e.g. not running or jumping in front of others and stopping when
asked)

7. Teaching staff should ensure and expect high standards of behaviour,
performance and participation in all lessons.

8. Teaching staff should follow the school's behaviour policy at all times.

9. Teaching staff should ensure equipment is safe and in a good condition and
suitable to the needs and abilities of the children.

10. Any faulty equipment should be reported to the Subject Leader who will
then repair or replace the faulty equipment.

1. Children should be made aware of the importance of dynamic stretching
before physical activity and how to use the correct technique.

12. Static stretching is not necessary for children.

PE is a compulsory subject as outlined in the National Curriculum and requires
all children to participate fully in Physical Education lessons.

Children can only be excused from the physical aspects of PE if they bring a
signed note from their parent/carer stating either physical illness or injury that
prevents their participation. (If teachers doubt the validity of the note then they
should contact the parent/carer and not insist that the child participates until
this has been done).

Children not participating actively in the PE lesson are to complete observation
sheets for each section of the lesson or take part as an umpire.
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e Spare PE kit is provided to each class. This is washed after use by any individual
pupils. Children who forget their kit regularly, should have a letter sent home.

Impact

The impact of the curriculum and quality of teaching and learning would be seen
through the progress and attainment of the pupils as their knowledge and skills
develop over time.

Teachers assess pupil progress throughout PE lessons in different ways such as
observing pupils' performance, observing pupils' attitudes or observing pupils'
understanding when playing or leading activities as well as by questioning.

At the end of each PE unit, teachers complete the assessment on the ‘Complete
PE' platform stating whether children are below, emerging, expected or exceeding
in PE for that term.

Subject leaders also monitor impact through the use of learning walks, work
scrutiny, and staff and pupil voice.

Appendix 10 - PSHE

PSHE
“With realization of one’s own potential and self-confidence in one’s ability, one
can build a better world.”
Dalai Lama

Intent

As part of a whole school approach, PSHE develops the qualities and attributes
pupils need to thrive as individuals, family members and members of society. It
prepares them to manage many of the most critical opportunities, challenges and
responsibilities they will face growing up in such rapidly changing and challenging
times. It also helps them to connect and apply the knowledge and understanding
they learn in all subjects to practical, real-life situations while helping them to feel
safe and secure enough to fulfil their academic potential.

Aims and objectives of National Curriculum
Personal, social, health and economic (PSHE) education

Implementation

EYES

PSHE is primarily delivered through the Early Years Statutory Framework (March
2014, DfES), specifically through the strand of Personal, Social and Emotional
Development. Lessons are delivered through continuous provision, circle time and
the use of EYFS-specific resources. These resources include puppets, dolls, books
and a variety of other EYFS-appropriate equipment.

Reception year groups can use the Winsor PSHE lesson objectives to guide
planning as well as the Winsor RSE curriculum.

Key stage 1
PSHE is taught explicitly in weekly lessons as well as implicitly throughout the

curriculum.

Key stage 1 use the Winsor PSHE themes to plan lessons. These are:
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Developing self-awareness

Improving communication skills
Achieving goals

Building self-esteem

Growing positive relationships
Understanding and coping with change

Staff use the language of ‘Character Strengths' to inform their planning. This serves
to strengthen the success criteria and key language for each lesson.

All PSHE lessons start with a Philosophy for Children (P4C) ‘Thinking Game'. The
purpose of this is to prepare children for a final P4C full lesson at the end of every
PSHE unit. These lessons involve the children developing a final ‘Big Question’ that
relates to the unit of work using a specific stimulus.

RSE is taught using the Winsor RSE curriculum, developed in conjunction with
Newham Learning Authority, Winsor School staff and parents.

Key stage 2
Like key stage 1, key stage 2 staff plan weekly PSHE lessons using the Winsor PSHE

themes. These themes are the same throughout all year groups, although lesson
objectives differ. They represent a steady and appropriate progression as children
move through the school.

Key stage 2 termly lesson progression is very similar to that of Key stage 1. Key
stage 2 also use Character Strengths to inform planning and build towards a final
P4C lesson. By key stage 2, pupils should be well-practised in developing their own
‘Big Questions’ and conducting philosophical enquiry.

In key stage 2, the P4C stimulus and resources are more challenging and represent
the growing maturity of students. RSE lessons are planned using a variety of books
and the ‘Yasmine and Tom' resource.

Impact
The impact of PSHE should be able to be seen and experienced in the overall
culture of the school.

Behaviour monitoring should reflect the development of the children’s social and
emotional skKills. This is particularly important in the playground and during group
work, where pupils are expected to tackle problems with increased independence.

Well-taught P4C lessons develop pupil’'s enquiry, problem-solving and debating
skills, which translate to many other parts of the curriculum.

PSHE, RSE and P4C lessons are recorded in a class book. Teachers use this
information to inform planning and note any gaps in learning. This also means that
Subject Leaders can access work for monitoring purposes. Monitoring also takes
place on learning walks and through staff and pupil voice.

Curriculum diversity
Our PSHE curriculum promotes diversity through ensuring that all families and
peoples are represented in our lessons and in our resources.

Particularly in our P4C lessons, we develop respect for others with differing
experiences and points of view to our own. We understand that all people and all
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families are different and that this is a positive thing.

Appendix 11 - Reading

Reading
‘There is more treasure in books than all pirate’s loot on Treasure Island’
Walt Disney

Intent

At Winsor we value reading as a key life skill and a key driver for our curriculum. We
are dedicated to ensuring that our children become lifelong readers. We aim to
provide a literacy-rich environment filled with exposure to high quality texts and
rich learning opportunities. We aim for all children to be able to read fluently and
with confidence by the time they leave Winsor. We intend to encourage all
children to read widely across both fiction and non-fiction to develop their
knowledge of themselves and the world in which they live, to establish an
appreciation and love of reading, to gain knowledge across the curriculum and to
develop their comprehension skills.

Aims and objectives of National Curriculum

Programmes of study:
https:/Mwww.gov.uk/government/publications/national-curriculum-in-england-english-programmes-o
f-study/national-curriculum-in-england-english-programmes-of-study

Programmes of study- KS1 & KS2:
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/33
5186/PRIMARY_national_curriculum - English 220714.pdf

Implementation

EYFS

Early priority is given to the development of reading ability. Children have a strong
start to their reading journey through exposure to rich and varied language during
the Early Years with access to reading materials to ignite their interest.

Once the children are ready, they progress to the use of our systematic phonics
programme. All children in Reception have daily phonics sessions in small ability
groups where they participate in speaking, listening, spelling and reading activities
that are matched to their current needs. Children learn the sounds, blend them
together and learn to read words initially, then read the words within levelled story
books.

The teachers draw upon observations and continuous assessment to ensure
children are stretched and challenged and to identify children who may require
additional support. Timely intervention is planned for those children who are
working below expected levels as soon as their needs are identified.

Key stage 1
All children have daily phonics sessions in small ability groups where they

participate in speaking, listening, spelling and reading activities that are matched
to their current needs. Children learn the sounds, blend them together and learn
to read words initially, then read the words within levelled story books.

The teachers draw upon observations and continuous assessment to ensure
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children are stretched and challenged and to identify children who may require
additional support. Timely intervention is planned for those children who are
working below expected levels as soon as their needs are identified.

Once children in Year 2 have completed the programme they start Reading
lessons.

Key stage 2
Once the children know their sounds and are able to decode with confidence, they

develop their comprehension skills and fluency through focused reading lessons.
During these sessions, children are exposed to high-quality texts and are given
opportunities to explore more complex themes, learn new vocabulary and make
real-life connections. This style of reading instruction is very  well-received by the
children and is improving their ability to critically analyse various texts and answer
higher-order thinking questions.

Impact

The impact of the curriculum and quality of teaching and learning would be seen
through the progress and attainment of the children as their knowledge and skills
develop over time.

Assessment

Ongoing assessments are integral throughout the school but more so in EYFS
where the observations of children form the assessments for children.

Rigorous assessment routines are in place for Phonics where children are assessed
every half term to ensure that they are working in correctly-levelled groups.
Formative assessment takes place throughout every reading lesson and
misconceptions are addressed. Termly NFER tests and other written assessments
throughout the year monitor attainment against national expectations.

Subject leaders also monitor impact through the use of learning walks, work
scrutiny, and staff and pupil voice.

Curriculum diversity

Our reading curriculum promotes diversity through the use of carefully identified
high quality texts allowing children to be exposed to different cultures and socially
significant themes. Children also read during non-core subjects, especially
through the use of the Reach Out curriculum for History, Geography and Science.
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Appendix 12 - Religious Education

Religious Education
“Taught well, it can open minds and bring alive the thought processes that lead to deeper
understanding and greater awareness of the world and global challenges. Learnt well, it can give
each and every one of our children and young people sound knowledge, great skills and positive
attributes for now and for life.”

Jane Moon

Intent

At Winsor, our aim is to prepare children to be reflective and knowledgeable
citizens in a multi-faith environment. The provision for Religious Education helps
pupils explore their place in the world and think about their values. The intent of
our teaching is to promote the spiritual, moral, social, cultural and intellectual
development of our pupils and of society by encouraging an exploration of aspects
of religion and human experience which raise fundamental questions of belief and
value. RE is taught in an inclusive manner, promoting respect for all. We aim to
make it intellectually challenging and personally enriching.

Our aim is to promote the fundamental British Values through RE and our
high-quality RE lessons help pupils develop and demonstrate skills and attitudes
that will allow them to participate fully in and contribute positively to life in
modern Britain. Our intent is to involve children in high quality dialogues about
their learning and to encourage them to ask significant questions about life. RE
learning is knowledge- rich but also involves lots of application of skills in order to
help our pupils become well-rounded individuals.

Aims and objectives of National Curriculum
https://www.gov.uk/government/publications/religious-education-quidance-in-eng
lish-schools-non-statutory-guidance-2010

Implementation

We follow the revised Newham Agreed Syllabus foREligiour Religious Education.
Children acquire and develop their knowledge and understanding of important
key concepts through studying Christianity, Islam, Buddhism, Sikhism, Judaism
and Hinduism, as well as non-religious world views. The syllabus follows the advice
of the non-statutory national framework that secular philosophies and worldviews
should be part of the scope of RE programmes, it incorporates clear strategies

for progression in learning and it identifies steps of progress.

EYFS

As recommended by the Agreed Syllabus, at Early Years Foundation Stage RE is a
discernible element of the curriculum. In the Early Years Foundation Stage,
children take part in a range of RE-related activities that follow three themes:
“Celebrating special Times”, “Stories and what they tell us” and "Aspects of identity
and relationships.”

RE is included in the EYFS specific area of learning called ‘Understanding the
World" which builds on the prime area of Personal, Social and Emotional
Development (PSED). The RE related activities contain a balance of knowledge and
understanding and expressing children’s ideas.

Key stage |

Pupils at Key Stage 1 learn about Christianity, at least one other principal religion, a
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religious community with a significant local presence and where appropriate a
secular world view. There are big questions that underpin teaching at Key Stage 1.

In Year 1 the big question is ‘What does it mean to belong?’, investigating the
relation between religion, worldviews and believing/belonging. In Year 2 the big
question is ‘What can we learn from special stories?’, Investigating the relationship
between religious/worldview stories and actions.

The units taught include, for example: What does it mean to belong to
Christianity/Hinduism/ Sikhism/ Islam? Why are different books special for different
people?

RE/ Religion and Worldviews occupies 5% of curriculum time. In more specific
terms, following the recommendations of the Dearing Report (1997) this means 36
hours per year at Key Stage 1. During the lessons, children have opportunities to
develop their understanding through the implementation of a variety of means,
such as artefacts or digital resources (for example, videos). Children are given
opportunities to take part in educational visits to a variety of places of worship.

Key stage 2

Pupils at Key Stage 2 are taught about Christianity, at least two other principal
religions, a religious community with a significant local presence and where
appropriate a secular world view. RE/ Religion and Worldviews occupies 5% of
curriculum time. In more specific terms, following the recommendations of the
Dearing Report (1997) this means 45 hours per year at Key Stage 2.

Children develop their knowledge and understanding of different religious beliefs
and practices as well as secular world views. They learn how to talk about and
answer guestions about their own beliefs and lifestyles and compare these with
other people's experiences. Pupils develop their understanding of religious and
technical vocabulary and use it with growing confidence. They learn how to explain
symbolism and abstract ideas with increasing depth of understanding.

There are big questions that underpin teaching at Key Stage 2.

In Year 3 the big question is '"How are symbols and sayings important in religion?’,
investigating how symbols and sayings are used within religion and worldviews to
encapsulate important teachings, beliefs or practices. In Year 4 the big question is
‘What is important to the people in my local community?’, investigating how
religion and worldviews are important to the pupil's local community. In Year 5 the
big question is ‘What impact do beliefs have on actions?’, investigating the
relationship between beliefs and practices, how organised and personal
worldviews are created and operate.

In Year 6 the big question is ‘How important are the similarities and differences
between and within religions?’, investigating the relationship between and within
religions and worldviews; investigating what religion and worldviews share and
differ over; evaluating the importance of these similarities and differences within
and between religion and worldviews.

The units taught include, for example: What similarities and differences do
religions and worldviews share?What can we learn about special symbols

and signs used in religions?

Children take part in educational visits to a variety of places of worship and their
work is displayed in the school for others to appreciate and reflect on.

Withdrawal from RE

It is recognised that parents have the right to withdraw their child from RE. A child
or young person cannot be in for the teaching of their religion in RE and out for all
of the others. If a parent chooses to withdraw their child from RE, then
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arrangements need to be made for that child to be withdrawn during RE lessons
by the class teacher in consultation with the Head Teacher.

Impact

The impact of the curriculum and quality of teaching and learning would be seen
through the progress and attainment of the pupils as their knowledge and skills
develop over time.

Teachers complete summative assessment forms after each term / unit. All lessons
include opportunities for assessment and each unit ends with the quiz (that tests
knowledge and application skills) which helps in monitoring progress. It also
supports teachers with making their termly RE assessments. Progress is also
checked through monitoring of books, lessons, knowledge organisers and plans.
We follow Newham Agreed Syllabus for Religious Education and use the progress
steps presented in it.

We follow Newham Agreed Syllabus for Religious Education and use the progress
steps presented in it.

The Subject leader also monitors impact through the use of learning walks, work
scrutiny, and staff and pupil voice.

Curriculum diversity

Our RE curriculum promotes diversity through learning about, understanding and
gaining skills to engage with a range of different religions and non-religious world
views.

We acknowledge that each religion studied contributes to the education of our
pupils and all religions, world views and their communities are treated with respect
and sensitivity.

Appendix 13 - Science

Science
Science knows no country, because knowledge belongs to humanity, and is the
torch which illuminates the world.
Louis Pasteur

Intent

Our Science curriculum is designed to foster curiosity and excitement about the
world around us. We intend to empower children with rich scientific knowledge
and vocabulary to be able to engage with scientific enquiry enthusiastically in a
meaningful and purposeful way. Through building up a body of key foundational
knowledge year upon year, pupils are able to make sense of the world around
them and are ready for the next stage of their learning.

Aims and objectives of National Curriculum
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attac
hment_dataffile/425618/PRIMARY_national_curriculum_-_Science.pdf

Implementation

EYES

Science is included in the EYFS specific area of learning called ‘Understanding the
World'. Children are guided to make sense of their physical world through
opportunities to explore, observe and find out about people, technology and the
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environment. This is implemented through carefully planned, purposeful play and
through a mix of adult-led and child-initiated activities.

Key Stage 1
Science is taught weekly using Winsor Science overviews derived from the

National Curriculum. Teachers plan lessons that enable pupils to experience and
observe phenomena, looking more closely at the natural and
humanly-constructed world around them. They are encouraged to be curious and
ask questions and pupils begin to develop their understanding of scientific ideas.
Pupils are explicitly taught key vocabulary and every lesson includes an element of
scientific enquiry. Lessons are resourced using videos, visuals and physical
investigations.

Key Stage 2
Science is taught weekly using the Reach Out Curriculum. Each lesson includes a

retrieval practice activity to encourage pupils to regularly recall previous learning.
Lessons also utilise aspects of the knowledge organiser which identifies the key
knowledge and vocabulary that all children need to know. Each lesson begins with
a key question and by the end of the lesson, pupils are able to evaluate their
understanding of the question through a learning summary. Lessons are
resourced using a combination of reading-rich booklets, videos, visuals and
physical investigations. During lessons, pupils have the opportunity to engage in
both independent and collaborative activities. Every science lesson includes an
element of scientific enquiry.

Health and Safety

When planning, teachers will anticipate likely safety issues in science lessons.
Teachers explain the reasons for safety measures and discuss any implications with
the children. Children should always be encouraged to consider safety for
themselves, others, the environment and the resources they use, when
undertaking scientific activities.

For specific guidance about safety in science, teachers will refer to the ASE
publication ‘Be Safe’ (4th edition) which is stored in the Science cupboard in the
KS2 corridor.

Impact

The impact of the curriculum and quality of teaching and learning can be judged
by the progress and attainment of the pupils as their knowledge and skills develop
over time.

Teachers assess pupil progress throughout science lessons in a variety of ways,
such as questioning, reviewing written work completed in booklets, observing

pupils during investigations and reading pupils’ learning reviews. At the end of
each science unit, pupils complete a science assessment quiz which supports

teachers with making their termly science assessments.

Subject leaders also monitor impact through the use of learning walks, work
scrutiny, and staff and pupil voice.

Appendix 14 - Writing

Writing
“Words are, in my not-so-humble opinion, our most inexhaustible source of magic.
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Capable of both inflicting injury, and remedying it.”
Albus Dumbledore (J. K. Rowling)

Intent

Our writing curriculum is designed to develop strong communication skills that
are vital for success in everyday life. We intend for children to gain a strong
command of the written and spoken word along with an understanding of the
difference between colloquial and formal speech and grammatical structures.
Through a strong focus on vocabulary and a variety of writing genres, we aim to
produce confident writers with the technical skills that they need to succeed in
further education and/or future employment.

Aims and objectives of National Curriculum
Programmes of study:
https:/www.gov.uk/government/publications/national-curriculum-in-england-english-programmes-o

f-study/national-curriculum-in-england-english-programmes-of-study

Programmes of study- KS1 & KS2:
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/33
5186/PRIMARY_national_curriculum - English 220714.pdf

Appendix 1- Spelling:
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/23
9784/English_Appendix 1 - Spelling.pdf

Appendix 2- Vocabulary, Grammar & Punctuation:
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/33
5190/English_Appendix_2 - Vocabular rammar_and punctuation.pdf

Implementation

EYES

In EYFS there is a strong focus on oral literacy through stories, songs, poetry,
rhymes and more. The EYFS environment is set up with a variety of learning areas,
many of which help to develop early language skills. Through playing and
exploring; active learning; and creating and thinking critically, our EYFS children
are constantly investigating and experiencing the world around them. This allows
them to build their vocabulary and develop their use of spoken language. The
children start to link sounds and letters based on RML methodologies and begin to
read and write (mark making, letter formation, basic sentence formation, etc.). A
variety of writing stimuli are provided to engage their interest. Our reception
children have four 45-minute writing focused lessons per week.

Key stages1&2
Each year group follows a carefully planned curriculum that exposes pupils to a

variety of genres through the use of high-quality texts and other stimuli (i.e. short
animated videos). The writing opportunities are relevant and designed to inspire all
children to produce their best work. Most units begin with an independent ‘cold
write’ to assess their starting point and end with an independent ‘warm write’ in
order to see how much has been learnt and how much they have improved.
Throughout each unit, children are taught the skills that they need in order to
improve their writing through shared/guided writing sessions, grammar and
punctuation tasks that are relevant to the genre being studied and other
strategies. Teachers also deliver a fortnightly ‘basic-skills’ lesson that is purely
focused on grammar and punctuation.

Writing is marked using a one-page proforma where teachers write notes about
‘what went well', ‘even better if', misconceptions, spellings and other elements so
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that they can give impactful feedback at the start of the next lesson. Then children
use a green pen to correct their mistakes and make improvements.

Handwriting is taught using the Nelson handwriting scheme (15 minutes of
practise per day). Spelling is taught using the EdShed Spelling scheme and
children are tested weekly.

Impact

The impact of the curriculum and quality of teaching and learning would be seen
through the progress and attainment of the pupils as their knowledge and skills
develop over time.

Assessment -Writing is assessed termly using the Ros Wilson assessment targets.
Children produce an independent piece of work that is assessed against the
targets but teachers are also encouraged to use their professional judgement
when assigning a final level.

Subject leader also monitors impact through the use of learning walks, work
scrutiny, and staff and pupil voice.

Curriculum diversity

Our writing curriculum promotes diversity through the use of varied stimuli and
the fact that it offers some flexibility for teachers. They are encouraged to introduce
new texts and video clips in order to ensure that a wide range of subjects are
covered.
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